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CHAPTER I 
INTRODUCTION 
A. statement and Justification of Problem 
One of the newest ·t;ypes of creative expression and socializing 
activities in the elementary schoolroom is role-playing. The authors 
have long been interested in creative work and feel that role-playing as 
an approach to learning is a worthwhile area to explore. In the past, 
relatively little has been done in this field in the elementary school. 
All children have a basic need to express themselves creatively. 
Each classroom teacher shoul~ therefore, provide as many different 
opportnnitie s for creative expression as possible. "'Such opportnnities 
add life and richness to the classroom; they also make it possible for 
varied talents to be revealed and appreciated. Thus a tendency to place 
.~ 1 
too much premium on 'book learning' alone can be avoided." 
Role-playing provides a situation wherein children can explore the 
feelings and thoughts of others without specific preparation. Young·sters 
are free to imagine and pretend to their hearts' content. 
Role-playing can be applied in the teaching of Social Studies with 
great success and is also helpful in Science and Language Arts. By 
1 Jenkins, 
Yo.ur Children. 
p. 164. 
Gladys, Shac·t;er, Helen and Bauer, William. These are 
Chicago, Illinois: Scott, Foresman and Company, 1949, 
1 
2 
using role-playing the teacher may discover pupil misconceptions and 
' 
areas where new teaching or re-teaching are needed. Role-playing also 
provides rers.onal information aboub each child involved in ·!;he situation. 
Background information aboub each individual's attitudes and feelings is 
subtly revealed through ro~e-playing. 
The aubhors were interested in analyzing the results of certain 
situations in terms of a comparative study of responses between the two 
grades., third and fifth. Role-playing seemed an intriguing area due to 
the f'act that prior to this study., none of the children involved were 
familiar with role-playing situations or with the use of a tapa recorder. 
By working with the youngsters, the authors hoped to provide an enriched 
experience that would help to develop a proper spirit for enthusiastic, 
creative expression. Such an experience would not only develop a f'iner 
appreciation of' how others f'eel in a given situation, but also help 
formulate f'or the individual child a greater understanding of' the pro-
cesses of' social living in today's complicated world. 
One conclusion which was expected 1vas that the responses of the 
fif'th graders would show more depth and thought than those of' the third 
graders. The authors hope to use the responses that evolve from the 
role-playing situations to help each child understand the roles of other 
people both in the past and in the present. The children's responses 
should enable their teachers to view them more clearly and thus be able to 
help f'urther their growl:ih in social living. The key to understanding and 
appreciating the values of the social processes lies in providing 
activities that emphasize the role of the individual within a group. 
B. Purposes of This Study 
1. To help formulate for the individual child a greater understanding 
of the processes of social living in the world today. 
2. To help children understand the roles of other people in the past 
and in the present. 
3. To provide a different means of creative e:pp~ession..:"f'ortthe 
children. 
4. To provide a means of discovering individual attitudes am-3_ 
feelings. 
5. To enable the teachers to view the children more clearly and to 
help further the youngsters' growth in social living. 
The nature of this study precluded the use of precise, statistical 
measures. All evaluation was made by the authors subjectively, and is 
entirely judgemental in nature. 
C. Situations Used for the study 
Six role-playing situations were organized for groups of third and 
fifth grade youngsters. The following situations were used in the study. 
1. Cave Man Communication 
Some cave men have a problem to solve. They must warn a group 
of' their friends, who are away hunting, that danger is imminent. 
There is little time and immediate action is necessary. Plans 
must be considered and discussed. 
2. Moving to a New Home 
A child who has many .f'r.:i:.ends at school is moving across the 
country to a new home. The child is very disturbed about 
moving, but two friends try to be reassuring by pointing out 
possible advantages. 
3 
3. A Social Studies Project 
All the children in a class have made special projects for 
display. One child has brought in an outstanding project done 
with the help of parents and wants it placed in a prominent 
position. ~vo children who have done their project without 
help are objecting. 
4. Weekly Television Programs 
Three children are t~ying to decide which five programs to 
choose. Their parents have decided they should \vatch only one 
show a night on school days. 
5. new Boy on the Team 
A boy~ whose last name is Kapadia~ has moved to the neighborhood. 
The school gym team has already been selected~ but the new boy 
v.ra.nts to try out for a position. All present team members are 
good athletes. 
Some boys have gathered at recess~ following the practice where 
they were introduced to Kapadia. 
6. Children 1 s Value of Money 
Three children have received the s~e amount of money for 
Christmas. One child wants to keep all the money for himself; 
one wants to share it with his family and the third wants to 
give all of his to the Orphans' Home. 
Both authors hope~ that since they are presently working in the same 
school system~ the data collected in the study can be used to explore the 
value of role-playing in both primary and intermediate Social Studies 
programs. 
D. Definition of Terms 
Role-playing and socio-drama are terms used to indicate "the acting 
out in a spontaneous way of situations of irnprotance to individmls and 
groups. "2 Loyd A. Cook has defined role-playing as a "form of group 
discussion~ a useful supplement to regular classroom techniquas."3 J.L. 
Moreno~ a psychiatrist~ calls role-playing a "deep action method dealing 
with inter-group relations and collective ideologies.n4 
J. L. Moreno, the father of the movement, dave loped the modern use 
of socio-drama or role-playing~ more then twenty years ago. Guidance 
counselors and educational sociologists have been mostly responsible for 
introducing role-playing into the schools since the end of World War II. 
2 Kenworthy, laonard s. : Guide to Social Studies Teaching. Belmont, 
California: Wadsworth Publishing Company, 1962~ p. 118. 
3 Cook, loyd A. Sociological Approach to Education. New York:: 
McGraw Hill, 1950~ p. 495. 
4 Moreno~ J.L. Sociodrama. New York: Psychodrama Monographs, 1944, 
p. 4. 
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CHAPTER II 
REVIE\li 0 F RESEARCH 
A. Characteristics of Role-Playing 
Role-playing differs from the more usual dramatizations in that 
no script of any kind is l.vritten or used. Children enact imaginary 
scenes before the class without the use of either costt~es or properties. 
The emphasis is on the ac:f;ion being developed; the audience is 
incidental. 
"Commonly dramatic play enactments grow out of life s-ituations. 
Sometimes the situation is the point of departure; sometimes it is an 
arranged environment." 1 Through this method children are more likely to 
feel or think as others have. The pupil is invited to step into the 
shoes of someone else for a while. 
When used in the Social Studies program, role-playing has many 
advantages;. it enables children to more clearly visualize the roles of 
people of other times and other places and thus helps make history come 
alive . Role-playing also releases children's imaginations by forcing 
them to think for themselves. Controversial issues can be treated in a 
thoughtful, realistic way by using this technique. Variety and spice are 
also added to the regular classroom routine when role-playing is 
introduced. 
1 Michaelis, John u. "Social studies in Elementary Schools," 
Thirty-Second Yearbook. Washington, D.C., national Council for -che 
SOCJ.al studJ.es I 1962 I p. 207. 
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The following procedures should be used for role-playing activities 
in the elementary classroom: 
1. Role-playing should always be spontaneous and unrehearsed. 
2. Children should choose their own roles; sometimes the teacher 
helps by also playing a role. 
3. Abvays begin by choosing volunteers; some children will not be 
vrilling to participate at first. 
4. The entire class should analyze the results of the activity, 
offering praise and comments on possible improvements. 
5. After class discussion of how the situations were first played, 
the same people or others, may replay the roles. 
6. Be,·· rli:.rm about laughter or uncalled for comments until children 
become accustomed to new technique. 
The subject matter for each improvisation evolves from some real 
incident or occurrence, either past, pr e sent, or future. Educators of 
today are concerned about finding ways to help children develop good 
social behavior. 11 To make the democratic process practical it must be 
possible to modify the child 1 s feeling, doing and thinking processes so 
he will live well with himself and others. 112 
The teacher 1 s :tr oblem is to find situations in which the child can 
express his emotions in a socially acdeptable fashion. A s:ituation to be 
role-played has t he most value vmen built around problems personal to the 
children and of general interest to them. "Children learn about other 
people by trying to act as they do. Role-playing gives an opportunity 
to try on a variety of personal masks • 11 3 
2 Boyd, Gertrude A. "Role-Playing, 11 Social Education. October 
1957, P• 267. 
3 Ibid., P:• 267. 
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Children who have taken part in role-playing issues of the day will 
find the transition from school to reality much easier. There really is 
very little connection between memorizing long lists of dates and every-
day life. In role-playing the child "pushes himself into the world of 
others; it is his way of stretching the boundaries of his life space. 
In a word, in role-playing a child is trying on life • 11 4 
B. Role Playing in Grades One Tirrough Six 
One of the major purposes of American education is to stimulate 
young people to think for themselves. Through role-playing situations 
the child learns how his role fits in with others. The child not only 
gains a firmer knowledge of the concepts at hand himEelf, but also brings 
about greater understanding in the minds of other children participating 
or watching the spontaneous play. "Creative expression is also a means 
of consolidating, summarizing, and reinforcing what one has learned. 
There can be no impression without expression."5 
Teachers should realize that all boys ana girls have creative paten-
tialities which vary in degree and that these creative interests and 
abilities furnish the basis for the individual growth and development of 
children. Expe~iences should be provided to give children greater 
4 Michaelis, John u. "Social Studies in Elementary Schools," 
Thirty-Second Yearbook. Washington, D.C., National Council for the 
Social Studies, 1962, p. 205. 
5 Preston, Ralph c. Teaching Social Studies in the Elementary 
School. New York:. Rinehart and Company, 1958, p .. 298. 
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opportunities £or developing social understanding at their ovv.n level o£ 
learning. Teachers should always respect an individual's creative 
contribution~ regardless o£ the degree of attainment. 
Boys and girls who have been fairly skilled in cooperative planning 
and spontaneous dramatization in the primary grades should be given the 
same opportunities at the intermediate _levels because socia~ competence 
has not been attained by the end o£ third grade and needs continuing 
practice throughout all educational experiences. Many o£ the occasions 
that prompt social action in the lower elementary school are very real 
and meaningful to boys and girls from ten to twelve years old. 
Therefore teachers of every grade from kindergarten through grade 
six Should plan together for the recurrence of social ideas in varied 
settings through many different experiences. Teachers should becognize 
t hat social concepts which are emphasized in the middle grades must have 
their first roots in the primary grades in order to be developed later 
on so as to £unction in the daily li£e of eleven and twelve year old 
children. 
understandings and generalizations should be drawn out of children's 
active group participation in solving problems o£ the hame, school or 
community rather than merely studying about American ideals from textbooks. 
Teachers should try to help each child understand his place in society, 
motivate him to take that place and make an individual contribution. 
"In view of findings regarding the personal flavor of children's wishes 
and interests, it is likely that their reactions to the Social Studies 
might be different if these were approached more by way of issues that 
touch upon children's own feelings and that have a bearing on emotional 
9 
currents in their o'Wil. lives • "6 
Children in the elementary grades are interested in stories o£ the 
past~ particularly if they are dramatic accounts of people orevents. 
"Study of the past has a potent role to play in developing sturdy citizen-
ship. Through role-playing situations the teachers can have presented 
past experience in history that will transmit its full measure of values. 11 7 
Units emphasizing the social processes lend themselves: to many 
situations >Vhich can be role-played in the classroom. Realistic situations 
dealing with communicating ideas and feelings~ transporting people or 
goods~ creating and producing tools and techniques~ and conserving li£e~ 
health~ and property are all possible areas that children will enjoy 
having an opportunity to role-play. The ages of the children will deter-
mine 1 as: in any unit 1 what experie?-ces would be most appropriate and 
significant for:,~them. For example~ if laws are discussed and analyzed 1 
they should be those which . apply to the child's world; not until children 
understand the problems of law-enforcement as it relates to them 1 are they 
ready to consider laws which seem remote. 
Enough role-playing situations should be used so that every child 
will have a chance to participate. Actual participation gives the child 
a feeling £or other people~ their problems and their work. No matter how 
6 Klee, Loretta E. Social Studies for Older Children. Washington~ 
D.C.: National Council for the Social Studies~ 1953~ p. 57. 
7 Preston 1 Ralph C. Teaching Social Studies in the Elementary School. 
New York: Rinehart and Company~ 1958~ p. 245. 
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insignificant the role may be, each child gains immeasureably by wishing 
to take part and becoming another person for a few minutes. Having the 
children reverse positions in role-playing can be valuable as it requires 
more knowledge, patience and critical thinking. 
"Teachers who use make believe as a mas-ter key open doors of learning 
through which children can enter into the lives of others. In short, they 
gain insights into the human relationships so necessary to their 
survival. n8 Role-playing situations may be taken from actual events in 
the lives:; of the children or they may be imaginary adventures, such as 
an incident in the life of a cave man. 
c. Role-playing as Applied to Social studies 
Role-playing is to be encouraged early in any unit of study. A 
Social Studies unit gives role-playing body and continuity for whe~~ 
children assume the roles of pioneers, Indians, cave men, knights, 
housewives, truck drivers 1 or railroad workers~ they are identifying 
themselves with the exciting work of the world, past or present , and in 
the process are coming into closer under·standing of it.. Small groups may 
act out stories or ideas that will help them understand a variety of 
concepts . 
The value of role-playing as a Social Studies vehicle lies in the 
proce s s of creating more t}1.an in the final product. 11 Therefore the main 
pur.poses of role-playing should be stre ssed so the child identifies his 
8 Michaelis, John u. Thirty-Second Yearbook. Washington, D.C., 
Nat ional Council for the Social studies, 1962, P• 212. 
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role in relation to the others~ discovers inaccuracies and gaps in knowledge
1 
and f'ills these gaps with further data collecting of' the period ••• being 
dramatized."9 
Role-playing should not be formal and an audience other than class-
mates is unnecessary. Children enjoy playing scenes over again and should 
be given the opportunity to do so. The teacher should note what has been 
played and spoken; a tape recording of' the spontaneous situations is an 
excellent way to help the children evaluate their responses. If' a child 
seems to be slipping out of' his role~ the teacher may remind him of' what 
he is trying to do. If' a dead end seems to result 6 the teacher should cut 
-t;he situation short. Few role-playing dramatizations will last more than 
five minutes; to do so the situation would have to be very complicated or 
the children have a great deal of' information. 
When using role-playing, teachers should always permit the majority 
of' the class to choose the situation; a common problem is easiest for the 
children to consider. There should be some sort of' warming-up process, 
such as a general discussion of' the problem or some pertinent questions 
on the topic. The teacher must see that each member of' the class is 
encouraged to speak and act with complete freedom. At the end of' the 
situation the players, in cooperation with the rest of' the olass, should 
analyze the results. The final summary and recommendations should be made 
by members of' the participating group. "The discussion which follows the 
9 Preston, Ralph C. Teaching Sooial Studies in the Elementary School. 
l~ew York: Rinehart and Company, 1958, p. 308. 
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role-playing situation ••• is one of the basic contributions of socio-
10 drama. 11 One role-playing exre rience will not remove prejudice, but it 
does help deYelop better understanding and healthier attitudes. Partici-
pation in acting out the problem of another will do wonders in develop-
ing under s~tanding. 
Today's trend in education is to teach children in groups and to 
have each child develop his abilities at his own personal level. Before 
any teacher can use this technique successfully, he must know how to 
arrange children in group situations. Every child must undersxand his 
role in the group and every teacher must understand the purpose of the 
child being in that particular group. Role-playing is one of the new 
avenues of learning the teacher may use to develop interest, initiative, 
and exploration by the child in several groups. 
11 It is the teacher's responsibility to furnish the children rich 
and purposeful living and learning experiences. Children should learn how 
to develop happy relationships with other boys and girls at work and play. 
A rich environment is a potent factor in aiding children to r ealize their 
creative potentialities with the teacher as a part of the environment. 
Children need enriched experiences to stimulate and develop the spirit for 
enthusiastic creative expression." 11 Any role-playing enactment creates a 
10 Grambs., Jean D. and Lucian B. Kinney. "Socio-drama in High School 
Classes, 11 Social Education. December, 1948, p .. 343. 
11 Moffat, Ma urice P. and Howell, Hazel W. Elementary School Social 
Studies Instruction, New York: Longmans, Green and Company, 1952, p. 344. 
13: 
climate that nurtures children's social needs. Children learn by doing 
and social living through activities is a prcactical approach to the child's 
life. · "It takes nearly a year to really know children (and they are con-
tinually changing ), and a teacher continues learning how to help each of 
her students with each new idea she brings to them in the classroom.nl2 
One possible danger inherent in socio-drama is the baring of emotions. 
n:The teacher must be extremely careful to prevent the creation of greater 
emotional problems. An individual may have a need not to express as well 
as a need to express what is sig:g.ifice.nt to him ••• The best indicator 
of individual readiness to carry a particular role in a given situation 
is that individual hims e lf."l3 
D. Advantages of Role-playing 
In summary, "the signff icant thing about role-playing is that it 
provides an opportunity for st udents to simulate the real roles of 
representatives of groups between which there are issues, including the 
defense of the opposed positions, processes of accommodation, and insight 
into the deeper meanings of specific controversies. One who participates 
in the role-playing of vital issues wi ll not only know life, but he will 
feel it, too."l4 
12 Rucker, w. Ray. Curriculum Development in the Elementary School. 
New York:. Harper and Brothers, 1960 , p. 246. 
13 Sobel, Morton J. "Sociodrama in the Classroom," Social Educa:bion. 
April, 1952, p. 168. 
14 Zeleny, Leslie D. and Gross, Richard E. 11 Dyadic Role-playing of 
Controversial Is sues/' Social Education. December, 1960, p. 354. 
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Role-playing has the following specific values: 
1. It provides unique face-to-face communication. Facial 
expression, gestures and intonation all add to the discussion. 
2. It serves as a device to discover background information about 
individual children. Feelings and attitudes are freely 
expressed. 
3. It is a problem-solving device. The actors and the audience 
unHe in an attempt to find a solution. 
4. Role-playing activities should contribute to the attain~ent 
of over-all school objective~. 
The teacher who takes role-playing seriously and who is careful to 
follow the basic steps will find it an enjoyable and rewarding experience, 
both for himse li' and for his students. 
15 
CHAPTER III 
PROCEDURE USED ll~ INTRODUCTiifG ROLE-PlAYING 
A. Grade Three 
Before introducing the actual situations to be role-played in the 
course of this study# the children were first given experience in the use 
of the tape recorder.. The class happened to be involved in a study of 
various •vays of sending messages, specifically telephones. The local 
telephone company had kindly provided t1fro real telephones# which were not 
connected# for the children to use. Imaginary situations involving 
telephone conversations were enacted and recorded on tape. Good manners 
in using a telephone were the prime concern; because of this# these first 
situations lacked some of the spontaneity of later ones. 
The children enjoyed the activity very much and displayed great 
enthusiasm. Since it was about Thanksgiving time# several factual stories 
of the Pilgrims •rere read to the class. The children were then invited to 
participate in a role-playing situation wherein they were to be Pilgrims 
preparing for the first Thanksgiving. This situation was performed by 
several groups made up of volunteers, all of whom seemed much more involved 
and vitally interested than they had in any of the telephone conversations. 
When playing back these situations, the class really listened to 
each word and all the children were eager to point out a chronological 
error or an occasion when it seemed that some child had stepped out of 
his role. For example, during one situation, one child suggested that 
perhaps the Pilgrim women could weave a tablecloth to be used as a covering 
16 
on the feast table. Several children in the audience were quick to point 
out the fact that there >rould not be time available to do this. 
The role-playing situations arranged for this s ·budy were presented 
after the Thanksgiving vacation. Each time~ a situation was described to 
the class~ a minute or two was given for consideration of the problem~ 
followed by selection of volunteers. After recording, the tape was played 
back and conrraents were made by the teacher and the other children. 
In third grade the situations were shorter than in fifth grade; they 
usually lasted about two minutes. A discussion of some kind, varying in 
length from five to ten minutes was held after each one. At first these 
were largely teacher directed but bedrune less so as the children grew in 
their perception of the activity. 
At first the same children seemed to be voltmteering~ but as all 
became familiar with the recorc;ler and wi·l:ih an atmosphere in which they 
were not required to say something preconceived by the teacher, everyone 
became anxious to p3 rform. Every child in the room was involved in at 
least one situation; this was in a class of thirty-seven pp.pils. 
Sometimes it became necessary for the teacher to stop a group which 
had become involved in a dead-end type of argument. A conversation 
consisting of "You did!" "I didn't!" is unproductive of any ideas. At 
such times, usually the question 117fuy1" would get the children started 
again. Occasionally, groups ran out of ideas too quickly and were dis-
banded and others organized. Many times, the same situation was acted out 
by several different groups and many times the original group would re-
enact a situation after discussion. 
Both authors followed the srune -basic procedure in presenting each 
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situation to the children. 
1. The teacher explained the situation to the class. 
2. Volunteers were chosen to play each role. 
3. The children were given a minute or two to prepare for the roles. 
4. Children responded spontane.ously as long as possible; in third 
grade two minute situations were usual. 
5. The teacher played back the responses on the tape recorder. 
6. The class evaluated responses after the teacher praised the 
children involved. 
7. An opportunity was given to the same children and to others to 
replay. the situation and make improvements. 
The third grade children especially seemed to enjoy taking part in 
historical role-playing situations. Some of them possessed quite a lot 
of information, evidently gathered from personal reading. The Social 
Studies text being used did not seem to provide enough possibilities for 
historical situations for these children. 
Role-playing is particularly adapted tor third grade use because of 
the very character of the eight year old. "By impersonation he (the eight 
year old) can assume one role after another, appraising each role in terms 
of how he would or ought to feel under the required circumstances •• • • 
Because he is by nature expansive the eight year old likes to put on public 
shows, and to embark in privata imaginative expeditions; he is tmder a 
compulsion to spread himself into the culture. ttl 
1 Gesell, Arnold and Ilg, Frances L. TI1e Child fr~ Five to Ten. 
New York: Harper Brothers, 1946, pp. 163-164. 
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B. Grade Five 
Children at age ten and eleven are always eager to try a new idea or 
experiment with something they have never used before. In this fifth 
grade c:lass~ when role-playing was introduced for the first time~ no child 
had ever done any class work with the use of the tape recorder. The chil-
dren were studying the unit in Social studies ' concerned with the Pilgrims 
and Puritans and 11vere asked if they had any idea on h<;>w the First Thanks-
giving was planned. Innnediately there were many volunteers ready to give 
responses. 
While the youngsters were enthusiastically anticipating the discussion 
t hat would evolve~ the teacher asked, "Who would like to pretend that he 
was an Indian living in this era and who would prefer to be a Pilgrim'" 
After choosing four volunteering youngsters for each role~ they were 
given a two minute opporttmity o'll:bside of the classroom to get themselves 
ready to perform the role in front of their class. Upon returning to the 
classroom, the teacher began taping their responses and determined when 
the youngsters seemed to become repetitious or had exhausted their 
responses. This first situation took about four minutes. 
Following this role-playing situation each member of the class, with 
the assistance of the teacher, evaluated the responses. The evaluation 
preceded the listening to the responses on the tape. During the evaluation 
good points~ as well as ways the youngsters could improve their roles, 
were stressed. 
The children were very eager to hear themselves on the tape. Yet 
when they heard their own voices they seemed to want to lose their 
19 
identity to a certain degree. Their reaction being~ "That doesn't sound 
like me, does it"'111 
The youngsters needed some more warming up situations to get the 
feeling of playing a role and keeping to the role without losing its 
identity. The first evaluation pointed out how players could improve 
upon the manner in which they were performing as well as how they could 
bring out more historical concepts of that era. A cer-t;ain degree of 
laughter and commotion is to be expected as children experiment vrlth the 
new idea. 
One other situation was attempted that first day involving Roger 
Williams and three Puritans crossing the Atlantic Ocean early in the 
seventeenth centur~. Four new youngsters volunteered to pl~y the respective 
roles and the same procedure was followed as in the first situation. T'ne 
youngsters were told that at the close of this period they would have the 
opportunity to role-play again and have their responses taped. It was 
also suggested the youngsters try to think up situations for role-playing 
derived from their Social Studies texts. 
An enthusiastic instructor can do much to aid his youngsters in 
capitalizing on the value in this classroom activity; but the control of 
the entire group must be firmly organized in the beginning or children will 
not gain the ideas they should or put as much creative thought into their 
responses and evaluation. The teacher motivated the situation in this 
group., by playing roles himself three days later. The situation involved 
the role of two Indians witnessing the Puritans docking at Massachusetts 
Bay and the reactions that took place following their arrival. The 
teacher played the role of the Indian leader, Massasoit. Two youngsters 
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in the classroom weJe the Indian witnesses. 
The teacher should give confidence to the youngsters by prai:S:i:lig.,; 
their responses and emphasizing the good points during the evalua:tion. 
This time the tapes were played back before the evaluation, thus giving 
the children another opportunity to hear Dhe responses before their 
evaluation. Again, the children were surprised at how they sounded. 
The reason for not playing back the tapes before the evaluation, in 
the first attempts e.t role-playing. was because the children had never 
before used the tape recorder in five years of schooling and they were 
naturally keyed to hearing the voices more than considering the ideas 
that evolved. After the teacher cautioned the group to listen for the 
ideas, the evaluation session improved during the second warm-up session. 
Warm-up periods should be spaced to maintain enthusiasm and interest 
at the highest possible peak. Another factor to remember is that the 
teacher should not have more than three situations ~uring any period, 
therefore gaining as much from the activity as possible. Having the 
yo~mgsters respond and evaluate well is more important than attempting 
five or six role-playing situations in a period. However, the teacher must 
realize these situAtions are not finished products and must never be used 
as a means o:f telling any child he did not penform well. 
By having the youngsters develop their own situations, even shy 
children will respond with role-playing ideas and desire to take part. 
Another important :fact to remember is that an individual should never be 
forced to play a ro~e. 
Other ideas that evolved came from social situations involving the 
everyday life of the youngsters. These were used because in this role-
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playing study the authors were interested in co."<D.paring six situations in a 
third and fifth grade classroom. 
Some of the youngsters 1 ideas 1vere as follows:. 
l. A situation where two early colonists were talking to a man at 
the pillory. 
2. A situation concerning advantages to living in Pioneer Days. 
3. A situation concerning how people communicated in the days of 
the Pilgrims in relation to the religious freedom issue. 
4. A situation about what may take place when the head of the house-
hold today is called to 1var. 
5. A situation in which two or three teache:m are discussing a 
student who is apt to cheat in his work. 
Following the warm-up session the investi~ators met to decide upon 
six situations that could be used in a third and fifth grade classroom. 
These situations were given throughout the months of December and January, 
intermingled with other Social Sttdies and social situations that the 
youngsters wanted to include in role-playing. 
In the fifth grade classroom~ the settlement of the Middle Atlantic 
states and the Revolutionary Period offered invaluable role-playing 
opportunities. The youngsters were not told that they were being involved 
in a role-playing study and no polished production was expected in the 
six situations that appear in the comparative study of the two grade 
levels. 
The review of research in this study aided the authors in organizing 
the procedure. All of the situations used followed this general pattern: 
1. Teacher or child related situation to group. 
2. Children volunteer to play the various roles. 
3. Children are given ~vo minutes to get ready for the roles. 
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4. Children spontaneously respond for three to five minutes. 
5. Teacher plays back r e sponses on tape recorder. 
6. Children evaluate responses. 
7. Opportunity given for replaying situation using different youngsters 
or the same ones. Occasionally youngsters will enjoy reversing 
their roles in the same situation. 
The fifth grade youngsters enjoyed most taking part in the historical 
role-playing situations. The Social Studies text provided many opportunities 
for the development of situations in which the youngsters could t~e part. 
Many of the ideas suggested by the children evolved from their recreational 
reading. Role-playing not only helped the youngsters gain confidence in 
themselves and their decisions, but also clarified concepts for them 
concerning important historical situations. 
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A. Explanation of Responses 
CHAPTER IV 
CHII.DREIP S RESPONSES 
The invest i gators in this comparative study have included the 
responses from each of the six role-playing situations as the ·children 
in the third and fifth grades pre sante d them the first t im.e. , In some 
instances, however, the responses of a se~ond presentation are included to 
show the results of class evaluation or how different children reacted to 
the same situation. 
These situations appear exactly as recorded by the children. No 
editing of any kind has been done. Many of the errors in language structure 
or usage were pointed out in class as the children evaluated their 
response ~. In each of the si~uations the children are numbered 1, 2, 3, 
or ~ according to the order in which each child entered the conversation. 
It was: noted tl>..a.t t he ten year olds almost always chose to do a 
situation with members of their O'iVll sex, whereas the eight year olds 
seemed to make no particular choices in the matter. 
B. Situation One - Cave Man Communication 
Some cave men have a problem to solve. They must vmrn a group of 
their friends who are away hunting that danger is imminent. There is 
little time and immediate action is necessary so plans must be considered 
and discussed. 
Note: Neither investigator specifically mentioned any definite danger. 
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The children were expected to enlarge upon the type of' danger and possible 
means of' solving the problem. 
Grade Three 
First Cave Man Situation -- Three boys 
1 Watch out! We've got to get out of' here, here comes a huge dinosaur. 
2 How are we going to let the other men knovf"? They're in the woods 
hunting. 
3 We'd better get out of' here! 
1 let 1 s send a message - but how will we do it'l 
3 I d on 1 t know. 
2 Maybe we can buy drums. 
3 We don 1t have any drums -- maybe we could climb a tree and call them. 
1 I don't think that will work. 
2 Well what is t here to do? Maybe we can make our drums. 
1 Maybe we can get a log and then. • • 
2 There's an old pail-- let's get some sticks and bang on it. 
3 I've got a better idea -- let's take part of' a tree trunk and carve it 
out and bang on the top of' it. 
2. O.K. 
Second Cave Man Situation -- Three girls 
1 My :f'riend just came over and said there 1 s a bunch of' dinosaurs coming 
this way. 
2 Well, there are some other people in our i'amily -- t hey are in the 
woods, now how are we going to warn them to get out of' there' 
1 Maybe we can get a lot of' logs and make a big f'ire and they might 
think there's a big :!'ire over here and they might come. 
2: That's a be~utii'ul idea. 
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3 Maybe we could run up a little further and call to them from a big tree 
or a rock. 
2 I know what we can do. We can get a rock and carve it out and throw it 
over there, then they would know that's to come back. 
3 They might not know why we threw it. 
1 Maybe we can make the dinosaurs not come. Maybe we can go over there 
and make a great gig forest fire so the dinosaurs won't come over here. 
Grade Five 
First Cave Man Situation -- Three boys 
1 Ugh, ugh .. danger is coming into our village. 
2 How are we going to tell the other people? 
3 I have an idea. We can kill animals and use the Ekin and take two poles 
and make signaling ~lags. 
1 Good idea ! How do 1ve do it 1 
2 How will the other people know what the signals are'7 
3 We'll just climb the tree and swing the flag. 
1 How will they know what it means'? 
2 The motm.tain will erupt one moon, so whatever we do, we had better 
hurry up. 
3 Yes., we'd better. We could use smoke signals. They ought to know 
what they mean. 
2 And we can make a lot of noise. 
3 Well, one of us might have to travel over to that village. 
1 Whoo! I'm scared! 
2 We could get plenty of weapons. 
1 Hovr'? 
2 And make a big ditch to catch some of the animals. 
3 It would take too long and besides how do we know where the animals are? 
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2 We could go out and observe their tracks and dig pits in that area or 
place some food that would attract the animals to the area. 
3 Sounds good, but will it work' 
1 Must remember animals very strong, and it will take big pit to hold 
them. 
2 The monsters around here are very high and they may all came our way 
when mountain erupts. 
3 Never thought of that! 
1 Well, now we'd better get out and get something to eat. 
2 We '11 have to hurry, mountain erupts in one moon. 
3. I' 11 go get some berries and wood. 
1 Good, but hurryl 
Grade Five 
Second Cave Man Situation - Two boys 
1 Hello 
2 Hello 
1 Big news to tell you. 
2 l lhat is this big news1 
1 Fire mountain to erupt soon near frien~ house, long long ways a~ay. 
2 We' 11 have to warn friend. 
1 How are we going to get theref 
2 Well, first of all we'll have to get down to Blood Valley. · We 1ll ride 
on Mammoth's back. 
1 Will •re have other people going with us1 
2 No, it is best we travel by ourselves, it's faster. 
1 How are we going to get across Blood Valley, once we get there? 
2 Mammoths, I told you, stupid! 
l Hmm! Ah! 
2 We'll go across big river with log. 
2 O.K. raf't. 
1 Yes~ I think I'd rather go on a raft. 
2 We also have other dangers ahead. We may have to cross a bi~ desert 
area. 
1 We '11 have to be sure to have a big jug of. water. 
2 Yeh! 
1 Also, we may meet the saber-tooth tiger, b itg teeth six: inches 1 ong. 
2 We could kill the tiger and hollow the teeth out and put them on spears. 
l Oh, good idea. 
2 Also~ we have to go by the ThunRer God. 
1 Gosh,. that's very bad. Also did .you remember the Fire God too-t 
2 Yes, he's worse! I've heard his po•vers burn people up. 
1 I've heard it said a thousand people or so have been killed ;lhen he 
comes out. 
2 Good, all the better for us. More room! 
1 But how did others escape~ We must know! 
2. I don't know:, mayb.e friend can tell us. But we must get by Fire God 
before reaching friend. 
1 Oh, that big problem. Also we have to eat on our way. 
2 Yeah, how many moons do we have to t ake? 
1 About tv'o or three. 
2 Oh. 
1 In that case we'd better start soon. By the looks of sky Fire God may 
be out by second moon. 
2 Will be best to wait until Fire God dies dmvn to only ten degrees and 
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it will not be as hot and v~ can go through. 
1 We also have all kinds of' junk to bring along. 
2 That will be muoh too heavy. 
1 We 1 l l also have to get Tyranasauras out of the way too! 
2 What 1 s that sound out by the door?' 
1 Maybe it's a bear! 
2 Remember before we got here to this cave, all the bears that liked to 
roa.m in hare. We 1 ll have to find some >vay to blockade up the door, if 
we're gone for two or three moons. 
l Maybe vre could set up a trap so that s ame sp:iltes would fall down and 
kill the bear \vhen he tried to enter. 
2 That 1 s a good idea, because we don '·t; want. anyone to c om.e in and take 
over our cave while we're gone. 
1 lfle 1 11 put big boulder in front of cave. 
2 Good idea! 
1 It takes brains. Well, what else should we do? 
2 We must think of what we might do in case volcano erupts before vve get 
to friend. 
1 Vie '11 have to fly the coop. (Pause) Maybe could use fire signals, 
friend might get message. We also must plan on what food to eat in 
case we're trapped. 
2 Maybe vve could carry some of those bird's e ggs out of the nest. 
1 I 1 11 go out and get one now. 
2 Boy, it sure looks good! 
1 It sure is. I'll crack it open novr, so we can taslte it. C-r-r-r-ack! 
2 Slurp, slupp, slurp. 
1 Oh boy, eh, eh, eh, if Ma was here she'd be sure to tell us not to 
slurp like this. 
2 I just can't help it. Just got brain storm.. I.et's bring three spears. 
l We could get some bamboo. 
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2 Good idea. Where are we going to get it? 
1 We could go to bamboo patch behind mountains. 
2 Good idea. How do we get over mountain'? 
1 It's right behind us! 
2 That 1 s t;he problem. 
1 Vfe could go around it. 
2- Y~ah~ but it would take long time. 
1 We've got to leave tomorrow. 
2; Just before stmrise7 
1 We'd better get all our clothes together. 
2 Bring lighter clothes. Plenty hot in desert and must make room for 
carrying plenty water. 
1 We can get some water from the gig river. 
2 Gosh~ I wish some man around here would invent something to help us 
with all our problems. 
1 Yeah~ good idea~ but let's think of -Ml.at else we can eat on the way. 
2 We could kill animal and eat. Make us big and strong. 
1 We could shoot some of llama just before vre cross desert. Tnen we'd 
be sure to have enough to eat. 
2 It's very good idea, but can we quench our thirst any other way? 
1 I'Vhat about the water from the Bloody River'/ 
2 Naw, too dirty. 
1 It's been there for a long ti.'TI.e, huh'l 
2 ¥up. 
1 let's purify itl 
2 Yeah~ how are we going to do that'/ 
1 I don't know. 
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2 Oh yeah~ there is another problem. We may have to go by those cannibals. 
l Yeah, they'd like to take out our guts and shrink us. 
2 VTe 1 11 need more protection than spears 1 maybe we could use some kind 
of bow- and arrow·. 
1 Yfuy don •t we take big clubs and put the saber-tooth tiger 1 s teeth on it-t 
Z Hmm, very good idea. 
1 Yes 1 it took my brain again. 
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c. Situation Two -Moving to a New Home 
A child who has many friends at school is moving across country to a 
new home. The _c hild is very distllr!bed about moving, but "b:vo friends try 
to be reassuring by pointing out pos:sible advantages. 
Grade Three 
First Moving to a New Home Situa:9ion - Three girls 
1 I'm going to move to California. 
2 How come you're moving to California when you have all these friends 
here'Z 
1 Because I like it better. 
3 We'd rather have you stay in Wakefield because you have more friends. 
1 Well, I like California better because my cousins live there. 
3 Vfuat's so great about that'Z You have more friends in Wakefield. 
1 I have mora cousins in California. 
2 How come you're going to visit them1 Are you living there? 
1 YetJ·, I'm going to move there. 
3. Then we 111 miss you. 
1 I don 1 t care • 
2 Are you living with your cousins or are you going to move to a different 
house? 
1 I'm going to move to a new. house. 
3 Well., will you come visit j us some time_"? 
1 I don't know. 
3 Go ask your mother. 
Second Moving to a New Home Situation - TvV"o boys and one girl 
1 I don't want to go to Tennessee. 
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2 ~full~ why do you have to go1 
1 Because the job that my .father's working in now~ changed him to 
Tennessee. 
2 We 11 ~ maybe you' 11 find more friends there than you have here. 
1 But there's no snow down there. 
3 Well, don't feel so bad, you'll have lots o.f new friends there. 
2 You might even make some better fiiends. 
3 You might even be able to go horseback riding down there. 
Grade five 
Moving to a New Home Situation -- Three girls 
1 Oh~ I wish I didn't have to move. 
2 Oh~ you'll like moving. 
3 It's a lot of ftm~ meeting new friends and finding out about them. 
1 If only my father didn't have to move all the way out to California, 
and work in that new skyscraper I could stay here and be with all my 
friends. 
2 Calm down. Now think of all the fun you'll be having. You'll be able 
to see more interesting things than I ever have. 
3 I once traveled to California and I saw many interesting things. 
1 Yes~ but that doesn't solve the problem of us getting in touch. 
Besides~ you kids might move too and I'd not lalow where you went. I 
might never see you again! 
3 Just think, you can get that do 11 you Yro.nted. 
1 Oh~ but that doesn't make any difference~ dolls aren't as important as 
friends. 
3 You can make a lot of new ones. 
2 Yes, and you can go swimming anytime~ especially if you live near the 
water. 
1 I'm not thinking of swimming, I just think it's terrible I have to move 
and leave all my friends and good things here. 
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3 I thin..'!{: moving would be i'un. I 1m sure you 1 11 enjoy it once you •ve done 
it. It's i'un to meet new i'riends. 
2 You 1 11 not only mee-t new i'riends but be sides you may like the teacher 
and school better than you like them here. 
1 I'll walk into the strange classroom and not lmow anyone and I get the 
i'eeling everyone will be staring right at me! 
3 Give them a chance and I 1m sure they 111 be your i'riends. 
2 Well~ let me tell you when I moved from Ref!ding to here I thought it 
wasn 1t going to be any fun. But -vvhen I did move it was: really i'un, 
especially meeting you mvo. 
3 Oh well, you'll enjoy California anyway, it's beautiful out there. 
1 Yes, but they don 1t have much snow and I like to play and make snovan.en 
and everything. 
3 Well, it is a problem~ but not the biggest one to worry abouc. 
Be sides, you can letlrn to have f1.m doing other things. 
1 ~i:IB.t i'un is it when you have to go to the beach in November and things 
like that, especially when it stays so warm much of tha year~ in the 
s:ixties'1 I like cold weather and to have fun bundling all up in my 
warm o lot he s, mittens and other things. 
2. Well, meeting new ftiends is good because that gives you something to 
'-vrite about to your old friends. 
3 It 1 s a wonderful opportunity moving i'rom state to state. 
2 Maybe you'll find later a chance for a better job in California. 
3 My cousin moved to California and she writes to me every Sunday and you 
could do the same. 
1 Well~ come to think of it, I guess it vlill be kind of nice to be able to 
write to you kids~ but I still don 1t like the idea of moving so far 
a•yay. Besides, I 1ve never moved before. I 1ve lived here all my life 
and known you kids since we 1ve been in school together. 
3 Well~ I'm sure it r 11 turn out all right. 
1 Well, I guess I'll meet new friends and enjoy some things. 
3 You still don 1t want to move, do you? 
1 lio. 
2 Just think when you meet these new friends you' 11 write to us and tell 
us about them. That will be fun for all of us. 
3 Having many good friends in other parts of the country certainly will 
be something we won't have. 
1 I guess you're right and I'm sure I'll always remember you both. 
Situation Three -- A Social Studies Project 
All the children in a class have made special projects for display. 
One child has: brought in an outstanding pro\ject done with the help of 
parents and ·wants it placed in a prominent position. Two children who 
have done their project without help are objecting. 
Grade Three 
First Social Studies Project Situation -- Two boys and one girl 
1 We should make a bulletin board about Social Studies. 
2 I think that would be a good idea. 
3 Do youwant to do it here or at home? 
2 Make it at home , I think--then the class won 1 t find out. 
1 All right. let's do it .• 
(Pause) 
1 Here's mine. Isn't it beautiful? 
2. Your mother did that l 
1 No she ;idn•t. 
2 Did you read any books? 
1 No, I didn't but , 1 1 
2 Where'd yo,u get the pitchers' (pictures) 
1 We 11, I ma'de them mtrse lf. 
3 You can't pub that up because wa had to make ours. 
2 Yeah and you can't paint that good. 
1 I can so-I can paint as good as this. 
2. .All right then why don't you paint the whole school'? You krruw why you 
can •t use yours1 · 
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1 Why~ 
2 Your mother and father did it and 1w did our$ alone because our mother 
and father weren't home. 
3 You're cheating. You shouldn't. put that up. 
2 Yeah--.ve 're going to hang ours up and you're not going to hang yours up. 
1 How came I can't hang mine up'l I did it myself. 
3 Well, why don't you do it here 1-vhere we can see ya? 
2; Yeah! 
3. I' 11 stop ya (you) soon as ya hang it up I' 11 ·burn it. 
2 Yeah! I'll throw rocks at ya a.rter school. 
1 I£ you do you'll be sorry. I'll tell my mother. 
2 Your mothe r can 1t do anyi;hing to us. 
1 How do you know' 
2, Because my father's a cop! 
Second A Social studies Project Situation -- Three girls 
1 We should make an exhibit for Working Together (The Social Studies Text) 
2 Yes, I think so. I have a couple of good ideas. 
3, I do too. 
2 Well, should we tell the whole class, or should the three of us do it' 
1 We could fix up a bulletin board to show the teacher. Tomorrow. 
3 Well, why don't we bring it home and do it at home? 
2 All right. 
(Pause) 
2; Here's mine--isn't it beautiful1 
3 Hey--your mother and father did that! 
2, They did not. 
3 :Ic. o-an:-.te~l--you don't color like that. 
2 I do too! 
1 Where did you get the pictures then' 
2 I made them at home. 
1 But where did you get them1 Did you read any books1 
2 No. 
1 Yeah# so you didn't do it. 
3 Your mother and father did it for you. 
2. They did not. 
3 How can you color so good then'f 
2. I can too, I go to Art School. 
1 You're cheating. We had to do ours alone. 
Grade Five 
A Social Studies Project Situation - Three girls 
1 Oh, look at that report up there. It is nice. 
2 Yes# it looks so nice, but do you know vvho did it? 
1 It was done by lher • but how did she ever do it'? 
2 I can tell you very easily, her mother did it. 
1 She didn't. 
2 Yes, she did. 
l Sh 1 sh 1 here she comes now. 
3 Well, what are you two whispering about 'I 
2; Oh, nothing. 
3 Well, I'm sure you were talking about something# for you were whispering. 
1 Oh, we w.ere talking about our Social Studies reports. 
3 Well, •vhat is yours about'? 
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1 Mine is about the Revolutionary War. 
2. .And mine is about George Yfashington's a dventures. 
3 Well, mine inc l udes many more vv-ars and presidents. 
1 vi.here did you get all your information'l 
3 Places. 
2 Like where? 
3 The Social Studies book. 
2 You were supposed to use more than that book to get your informat i on. 
3 Well, I did use a lot more books, but I can't .remember the names of' 
them all. 
1 You're supposed to write down all the books you use. 
2 And you were supposed to remember them as part of the assigninent. 
3 Well, I f'orget very eaaily, but my report is finished. Besides, why 
do you c a re vvhere I got my information? 
1 Because vre happen to know you didn't use any books. 
3 Well then~ how could I get so much for my report? 
I 
1 From your mother, of course. 
2 You cheated on that report and you know it. 
3 So \vhat difference do~s it make as long as I have the report? 
1 Vfell, it isn't .fair. 
2 Well, we had to do our reports and worked hard by ourselves. And 1><re had 
to spend a lot of time on ours, the time your mother spent for you. 
1 Your mother looked all the Social Studies information up for you and 
our mothers only helped us with words or s uggested where we look. Your 
mother wrote everything for you. 
3 So what! I copied all the information over. That took time didn't it ~ 
1 But your mother drew all the pictures too. 
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3 So what! I can't draw and she was only helping me. Doesn't your 
mother help you? 
l I~ at least~ try to draw the pictures myself and >vhen my mother helps 
me it is not doing all the work like your mother did. 
2 I don't think you should ever exhibit your project because it is not 
fair to the other boys and girls. The teacher will mark yours the 
best project. 
3 So mine will be the best and that's it! 
1 Well, suppose we had our mothers do our big reports for us and you did 
yours alone. Would you like it i!' ours was better'? 
3 That might not happen. Besides~ how are you sure you'd get a higher 
mark than me1 
2 Youaalways just want to get the highest mark and that's not fair. 
3 Maybe I do. 
1 You're trying to be a smart big shot. 
2 You really are cheating and that's not fair. 
3 Well, I don't care, the teacher still likes my report and will give me a 
good mark. 
1 That's all you ever t h ink abnut, is the mark. 
2 Listen., if the teacher gave you a test, what would you know'l Nothing! 
1 You don't even lcnow what it is to really study. 
a You're lucky we don't have tests on projects more often, you'd never 
pass without your mother. 
1 You probably wiSh you could take a tape recorder and keep down all the 
important things we!:-e supposed to remember in Social Studies about 
your report. 
3 Vlell, that would be good because everyone eQse could hear the tape 
recorder too. 
1 Well, not H you turn it down lovr enough. 
3 Well then, how could I be able to hear it~ 
1 Well, you probably wouldn't use the tape recorder to cheat anynay , but 
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I'm only saying you try such silly things at times I thought maybe this 
might be another idea for you. 
2 If she had a test on her project~ she'd probably take the tape recorder 
and itant to use it under her desk area all during the study period. 
3 So what if I did1 I'd be studying wouldn't I 1 
l Yes~ but not so that it would be fair to the whole class. We'd want it 
quiet to study our reports. 
~ I don' t think your project should be out because this is a children's 
display~ not a mother 1 .s workshop! 
1 I think I'll tell the teacher you're unfair. 
3 Teachers don't like tattle tales. 
4:1 
Situation Four--Weekly Television Programs 
Three children are trying to decide which five programs to choose. 
Their parents have decided they should watch only one television show 
a night on school days. 
Grade Three 
Weekly Te levision Programs Situation--Three girls 
l My mother will only let me watch one program a day. 
2 Yes~ and I want to wa.t.ch the Ylizard of Oz. 
3 I want to watch the Three Stooges. 
1 I want to ~tch that too. 
2 It comes on in the morning. 
3 And at night too. 
2 Well t he Wizard of Oz comes on at night and I want to watch that. 
3 Well~ the Three Stooges comes on at night at five o'clock and I want to 
watch that. 
2 Well~ vre eat supper at that time. The Wizard of Oz comes on at six and 
ends at seven thirty. 
3 So what' I don't care. I'm going to watch the Three Stooges. 
1 I am too. 
2 Vihy do we have to watch the Three Stooges1 I don't like to see that--
it's too silly. 
3. It is not. 
2 It is too. I couldn't see the Wizard of Oz las.t year because you two 
had to see the Three Stooges. 
3. So ~at1 I don't care. I still want to v~tch the Three Stooges. 
2 This is the last time the Wizard of Oz is playing--you can watch the 
Three Stooges the other days. 
3 I don't care. O.K .. ~ you can. 
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2: .A.ll right then, vre '11 watch t he Wizard of Oz: today. Tomorrow you can 
watch the Three Stooges. 
1 I want to see Yogi Bear. I want to see Huckleberry Hound, too. 
2. So do I. 
3 I'm going to vmtch the Huckleberry Hound show. 
2 But that is too late for us. 
3 No it's no·!;, it 1 s too early. 
1 Huckleberry Hound is on at four thirty. 
2 Then it ends--they 1¥e changed to a new time. 
1 I don't believe you--it's at five o'clock. 
2 That 1 s the time we eat. 
1 I don't care. 
3 ! 1 11 eat in the living room. 
2, Mother doesn't allow that cause you get crumbs all over the couch. 
1 I 1ll watch it in the playroom. 
3 So aren 't I. 
2 We can~t have a television in the playroom. 
3 We have two TV's-one 's in the-
2 Yeah, but that's Johnny's. 
3 No, it 1 s not. 
2. Well, he always leaves it in his room. 
3 And mother lets him watch it and he doesn 't get a very good report card. 
2 Yeah, we do better than him. and we can only watch it once a night. So 
I'm going to watch the Wizard of Oz and Huckleberry Hound. 
1 I'm going to watch Quickdraw McGraw. 
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Grade Five 
Weekly Television Programs Situation--Two girls , one boy 
1 Well., since we have to fP end more time on homework during the week., Mom 
and Dad say we can only watch five programs a week. What are we going 
to watch'? 
2 Well., I like the !ate Show, but I only get to see that during vacations. 
3 I like Exploring. 
1 I enjoy Exploring too. 
2 Maybe if we decide on the Early Show, Mom and Dad will let us watch 
those movies. That's before bed hour. 
3 But that is the period when they like us doing our homework. 
2 Of course., we could watch that children 1 s French program. 
3 Yes~ I enjoy speaking their lang~ge. 
1 ·~Thy include that in the five?· W"e see a French program in school twice 
a week. 
2: Well, let's ask them if we could watch Exploring 1 63 in the morning. 
There are many good ideas on that program. 
1 Two of our favorites we see novr are 77 Sunset Strip and Wagon Train. 
3 I think if we start naming all of our favorites we ~ll have a list 
bigger than five. 
2 Maybe we could convince them to let us vv-atch a few more, if we get 
better school marks. 
3 I think on weekends we could 1.mtch a few more maybe. We'd have more 
time to get homework done too. 
1 I think Cinema 7 is a good one on Sunday. 
3 Remember Dad likes his games and that might interfere. 
1 Well., I still think if we have only five, Cinema 7 should be one. 
2, Yeah, I like movies too. They last the longest. 
1 Well., now we've got four that we'd like. let's decide on a fifth one 
and make it good. 
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2, How about Beverly Hillbillies1 
3 Yes, that's a good one. 
1 Now that means to get more programs, when is the best time to do our 
homework~ 
2 Well, let's try to get it all done in school, then we'll have it done. 
1 Are you kidding"1 With all the rest of the work we have to do there will 
be no time. 
3 Well, vve could do our homework right after school, then we'd have the 
evening for some of those extra programs. 
1 But I like to go oub and p~ay when I get home on nice days. Especially 
when I can see to play outdoors. 
3 Well, I'd rather stay in and get it done and get a better report card. 
That's what Mom and Dad -want to see. 
1 Well, I would have to agree about the report card. 
2.. Maybe if we had a school that had teachers that didn't give any homework 
we'd not have any problem with TV. 
1 I'd like to go to that school. 
3 I guess we all would, but let's tell the folks what programs we've 
picked oub anyhow. 
1 Guess that's all we can do now. 
E. Situation Five--new Boy on the Team 
A boy, whose last name is Kapadia, has moved to the neighborhood. 
The school gym team has already been selected, but the new boy wants to 
try out for a position. All present team members are good athletes. 
Some boys have gathered at recess, following the practice where they 
were introduced to K~padia. 
Grade Three 
lfew Boy on the Team Situation--Three boys 
1 I think he should be on the team because we should give him a fair 
chance, all the other boys have been on the team for a long time. 
2 Yfell I don't think he should. I don't think he knows anything about 
football. 
1 Well I taught him about football yesterday. 
3 I don't think he's a very good kicker either. 
1 I showed him how to kick better too. 
2; How far can he kick then '1 
1 I bet he could kick a field goal. 
2, Betcha he couldn't. 
1 I think he should be able to go on the football team because he hasn't 
been on a team even once. 
3 I bet he doesn 1t know how to kick as good as me. 
1 ·well maybe he doesn't but I still think he should have a fair chance. 
3 We have all good people on our team-~ve don't want to lose o:me for 
someone who isn't very good. 
1 I 111 go off the team if he wants to go on. 
3 There's only one man that wants to go off of our team and he's one of 
our best men. 
2 Wb.o'i 
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3 Johnny Green. 
1 I think he should have a fair chance. 
2 Well I don't. 
3 I don't either. 
Grade Five 
New Boy on the Team-Four boys 
1 Why should that Kapadia be on our team? He looks dopey with those 
buck teeth. Did you look at him? 
2 Well he is a new kid and should pave a chance. 
1 And look at those eye glasses on him. 
3 And he walks bow legged too! 
2 Well still he's a ne-vvcom.el! and should have some sort of a chance. 
3 The captain of the team says no and the majority of the team agree 
with this leader. 
4 They should kick you off the squad for having that attitude. 
1 I don't think he should play because the team is good enough already. 
3 Yes, we have won every event. 
2 Yfuy couldn't we look into the possibilities of using him as a sub? 
3 SUb, nothing, vre'll lose! 
4 We could vrin with him, as: I think he 1 s as good as any bench guy we 
have on the team. 
1 How can you tell? 
4 I don •-t; know, but I'm not just judging him by his looks as you are. 
T'.ne 1rmy you sound, you'd think he was vrorth nothing. 
1 Looks count and those teeth are really horrible looking. 
3 I thin..lc he shouldn't de serve a chance anyhmv, w€fre a 11 set as a team. 
1 Everyone would start razzing him • He'd scare the spectators to death 
with that face of his. 
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2 What I can 1t really tm.derstand is •·rhy you don't like him."f Maybe he 
doesn't look so hot, but that doesn't mean he can't do well. 
3 I don't think he looks like a player anyway. 
1 I certainly have my doubts tool Our tea.m is well prepared now, What 
good could he do1 
4 He could probably do a lot of good~ he'd even do better than you. 
3 Listen hear you 1 remember when you and I first tried out we were very 
good players, but we didn't look like he does. If you like him so much 
you may get to be like him. 
4 Then I might be a better player than you! 
1 Oh that Kapa.dia~ Kapadia~ or whatever you call him., sotm.ds like he 
comes from some strange place. 
2 Well you boys still haven't really an~«ered my question. So he doesn't 
look so good, but what is so bad about that'l 
1 Would you get it through your thick skull, we have enough good players 
on the team already. 
3 I don't even think he'd fit into any of the tm.if'oms~ he's so skinny. 
1 I'll say. 
4 life could kick that other lousy kid off the squad~ the one that you guys 
are always talking about after practice. 
1 Lousy! He's good! 
3 "tTh.o helped win one of our events? He didl 'iVho gets the most points 
on our team. He does! 
4 Well then~ what do you do'? 
2 1Iothing 1 but sit on the bench and help wam it up. 
3 Yea~ like you. 
1 Kapauiia could take your place, but I don't think he should because I 
must admit you're even better than him. 
3 0 .K., if you 1.vant Kapadia to be on the tea.m, you must >vant him to be 
better even than you, hu..'h-1 
4 He might prove to be better even than you guys. 
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2 I still think we should give hi.TJL a chance. 
3 Even the coach says he looks a little odd, but he did let him practice. 
1 The coach has made some mistakes before~ he isn't our best. 
4 Then why have we won so many games'l 
1 He wouldn't have won the trophies unless we had played. 
4 Still it isn't the way Kapadia looks, it's t.lJ.e way he plays and I 
think he looked good. 
1 He 1 s so skinny I don't think he has an easy time lifting up the ball. 
2. But he's tall and he could probably jump. 
l But he could.n 't carry the ball up with him. 
3 I seen h~n practice yesterday and he fell flat on his face to the floor 
on an easy dump shot. 
4 Oh yea, keep talking. 
3 The coach was WYen laughing at hi.rn behind his back. 
4 You guys ain't so hot at times either. 
4 You guys just seem to hate someone because you think we have a te~ 
that is better than anyone else. 
3 Well we do, don't we-1 
1 How many games have \'16 lost"?- None. 
4 Are you taL~ing about us1 
3 You shouldn't talk against your ovm team. 
1 Yes, aren't you going to defend your own team? 
4 I 1m defending Kapadia. _ 
1 Kapoodia, for all I care. 
3 Yea, he's no good! 
Situation Six--Ghildren's Value of Money 
Three children have received the same amount of money for Christmas. 
One child wants to keep all the money for himself; one wants to share it 
with his family and the third wants to give all of his to the Orphans' Home. 
Grade Three 
First Children's Value of Money Situation--Two boys and one girl 
1 I'm going to spend my money on my mother and father. 
2 Well, I 1m going to buy clothes for the children in the orphans 1 home--
-bhey don •t have much. And they don •t have toys to play with-they don't 
even get toys for Xmas like we do. 
3 Well, I got the money for myself and I'm going to spend it on myself. 
1 I ':m going to use the money so I can buy my father a new coat. 
2 I still think we should give it to the orphans 1 home. 
1 and 3 Why7 
a Because they need it. 
3 Well I think: I need my mm money. 
1 And anyhow my father needs some tools and stuff like tha-b. 
2 Well the orphan home doesn't have as much furniture for the children 
and lots of stuff that they'd like to have. 
3 Well I still think I should spend my money on ~self. 
1 You ought to buy same stuff for your family. 
3 l{fuy? 
1 Cuz anyhow your mother and father don't have any clothes. 
2 Why do youwant to spend it on yourself1 
3 Cause it's my money and I got it for Christmas. 
1 Why do you want to spend it on yourself1 You know you have lots of kids 
in your family. 
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3 I do notl 
Second Children's Value of' Money Situation--Three girls 
1 I got ten dollars for Christmas and I'm going to spend it on myself'. 
2 I'm giving mine to the orphanage because they don't have any money. 
1 I -want to get some clothes or something for me. 
3 I'm going to buy presents for my family. 
2 You should give it to the orphanage--they don't have any mother or 
father. They don't get any money for Christmas: so you should give it 
to them. 
1 I still want to get some clothes and some dolls. 
2 Well they don't get anything--that's why you should give the money to 
them. 
1 I still want to get some clothes. 
3 I'm going to buy something for my mother and father and my baby sister. 
She needs some nighties. 
1 I want to get a. baby doll~ too. 
2 The children at the home don't have any toys at all. They just have a 
little clothes-just about one dress. That 1 s why we should give it to 
the orphanage. 
Grade Five 
First Children's Value of' Money Situation-Two boys, one girl 
1 I think we should give our money to the poor people and orphanage. We 
don't realiz.e how lucky we are! The kids· in the orphanage don •t get 
hardly any gifts or anything for Christmas. 
2 And our f'al'J'lilies need Christmas too! 
3 I think we should keep it for ourselves. It's silly to give it away. 
2 No, we shouldn't. I think it's selfish. 
1 I think you're conceited. 
3 Well maybe you are~ but I'm not. 
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Z Well you shouldn't keep it ~or yourself, maybe you should shar e it a 
little. 
3 Why should I share my money, no one else seems to share anything with me. 
1 Those little children in the orphanage have hardly anything ~or 
C:lrr-:istmas and you have all those toys. 
Z All they may get is one little itsy~ bitsy doll. 
3 If's not my fault. 
2 Well at least •ve coul d all pitch in and get something for theml 
3 I can't see why I should! I still say no one gives anything to ma. 
1 They don •t even have a good turkey dinner or anything for Christmas. 
They have nothing more than mush! 
2 I still say I must save s~~e out for my family. 
1 But~ you will give some t o the poor children, won't you1 
2 Oh, yes! And for my family·~too because you see our parents what they do 
for us is buy us our new clothes and everything. 
1 Yes~ and sometimes we don't know how lucky we are to have all those 
things. Those kids in the orphanage don't have anything. 
3 I'd rather get candy and popcorn. 
2 Oh, you and your sweet tooth. -
3 Oh, well what do you think it's there for steak and beans'? 
2 Of course, it is. It's good food isn't it'? That popcorn and candy is 
sweet stuf~ and you'll have to go to the dentist and get those little 
tiny cavities out o~ you. 
1 You really don't like that candy. 
2 I know. 
1 Well why don't you buy some for those poor children~ they'd love it! 
3 0 .K. ~ but ~irst I have to make plans to get to the store a half mile 
awvay down the road. 
1 ~ve 11 why don't we all go together then we can get t hem many kinds o~ 
things? They will want more than just c andy for Christmas. 
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3 I can go alone. 
2 Yea, well if you go dovm alone all they'll end up with at the orphanage 
is candy! You wouldn't like it if that's all you got for Christmas 
would you? 
3 No, but well all those orphanages aren't as new as our homes. You know 
they're old. Some of them even look like castles. 
1 Some of the little kids there about three or four don't even have any 
mothers or fathers. 
2 Yea, I lmow, but what I've been trying to say is .. why don 1 t we go down 
and see the orphanage and find oub hO'N many children there are in all"l 
Then wa cru1. chip in and buy them one big present that they r.all can use. 
3 Why don 1t you boys chip in? I'd ~ather keep my money. 
1 Oh, you're conceited. 
2 Well you'd better chip in some. 
3 \Y.ho says I have to? 
1 I do. 
2 So don't I. 
3 Well what does that have to do with it1 It's a free world isn't it? 
2 Yes, it is, but ,this is more important than the world. It's depending 
upon the futures of' little kids. 
1 How would you like it if you were in the orphanage and had no mother 
or father an.d no Christmas'/ 
2 Or have a priest, minister, or an old lady to watch over you? You 
wouldn't like that would you'l 
3 I don't b1ow. I 1ve never been there. 
2 Yi'ell you've seen an orphanage. How would you feel if you weren't going 
to have much Chrisi:mas or perhaps not even a tree'/ 
1 I'd think you'd chip in at least a dollar. 
3 The least I'd chip in is a penny. 
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Second Children's Value of Money Situation--Three girls 
1 Well I've got my ideas -what to use my money for, what are your ideas? 
2 I 1m going to give mine to the orphanage. 
3 Well I'm going to give mine to my family 6 my friends, and perhaps just 
a little bit saved for me. 
1 You don •t ever spend hardly any money on yourself. 
2. Well that's because she is not as greedy as you. 
3 Yes 1 you greedy hog l 
1 Well all these Christmases and all the pas:t ten years all you 1ve been 
doing is using your money for other people. 
3 Well that 1 s what vve should be doing; you're always buying things for 
yourself. 
1 I know itl I 1ve got more money than you. 
3 Well that 1 s why you should spend it more vrisely.. You never give anything 
to anyone else. You're just like old Scrooge. 
2 Hnnn - Chris-bm.as is a time to be happy and not greedy like you alvmys are. 
3 Yes 6 _you 1re suppose to give presents~ not buy them for yourself. 
1 Well every Christmas I notice you come over to see and enjoy my toys, 
but when I go over to your house I see practically nothing. 
2 Well 6 we don't get everything, but it doesn't make us stupid like you. 
1 Well I get things from other people. 
2: Yes, and why don't you give things to them inste~d of letting them 
always give things to you'/ 
1 I do, but you don,'t know it l 
2 Well you get all the t!?'Ys because you say you work for it. )3ut; what 
you really do is sit down and get \vhat other people earn. 
1 Oh yea 6 well look at these hands. T'ney got all blisters from raking the 
leaves. 
2 That's your problem. 
1 Yes and I've still got them1 
3 Yes, well anyway that's probably just from raking; your own yard and 
making it look nice for yourself. 
1 Hmm, well I never see either of you outside raking leaves for other 
people or doing anything. 
3 Well I work inside homes to earn money helping 
do is stand aro1.md inside. Maybe you did rake 
yard~ but it was for yourself and no one e l Qe . 
vmtchi ng you, you're not busy. 
keep them neat. All you 
those leaves in your 
When you know no one is 
2 You have all the money and should be t he one to help out other families 
and the orphanage~ at le~at in that way. 
3 We earn little money compared to the tons you get and still we think of 
others and, you, of yourself. 
1 Well how would I get so much money if all I did was to rake the leaves 
for myself. 
3 You cheat~ that's how: 
1 But still, how do I get the money if I don't have it in the beginning~ 
3 Because you cheat and tell people you-.·cwoi± so many hours and really 
~.;yo.u haven't worked hardly at all. 
2 I don't ·want anything to do with her~ let 1 s go away. 
3 The nerve of her spending all that money on herself. 
2 Ye s, that's avrfuU 
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CHAPTER V 
COMPARISON AND CONTRAST 
A. Cave N"Jan Connnunication 
In the Cave Man situation, the ten year old youngsters were more 
concerned about leaving the bmnediate area and delivering their warning 
personally while the eight year olds, in their responses, were content in 
finding solutions to their problem within the home area. According to 
- 1 Blair and Burton, "Independence and self-reliance are beginning to emerge" 
in t he ten year old. This helps to explain why the children in fifth 
grade were interested in leaving their home to solve the problem by 
themselves. The third grade responses indicate more of a working together 
spirit on home grounds. 
The third grade children lacked accurate data in relation to their 
responses about dinosaurs and the use of cement, in the cave man period. 
Their "chronology is rudimentary."2 The fifth grades responded by 
mentioning several specific animals of the period; only once naming a 
di nosaur. 
Due to the fact that the fifth graders were more independent, they 
developed many more problems than just the original one of sending the 
1 Blair, Arthur W. and Burton, William H. Growth and Development of 
the Adolescent. New York: Appleton-century-Crofts, Inc., 1951, p. 3. 
2 Gesell, Arnold and Ilg , Frances 1. The Child From Five to Ten. 
New York: Harper Brothers, 1946, p. 187. 
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message of warning. The ten year olds became involved with cannibals~ 
crossing a desert, a food problem~ the power of various savage Gods and 
the use of different types of weapons. One exoellent concept~ brought 
out in one of their responses, dealt with the idea that they knew many 
problems existed and therefore wished they could invent means of solving 
them. 
It is typical of ten year old children to become involved in many 
situations and not know how to successfully organize their plans to bring 
about the best solution. "The information and level of judgement that 
are theirs are not yet sufficient to allow for assertion and self 
direction without errors. 113 
The third grade children reasoned that mnoke signals might not be 
adequate for several reasons. Refer to Chapter IV 1 situation one. They 
mentioned that a fire w:ould be useful due to the fact that wild animals 
would not approach it. 
Both age groups mentioned the use of signaling flags made from 
animal skins, and both suggested the flags might not work because the 
htmting party would not lmow the meaning of the signals. .A.ll situations 
brought out the fact that the dangers involved animals and an erupting 
volcano 1 making immediate action necessary. The r e sponses indicate that 
children at both le~els were concerned about protecting themselves and 
their homes • 
3 ~·~ P• 3. 
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In this situation, as in all others that follow, the differences 
in the responses apparently were not due to academic or socio-economic 
standings of the children, but were specifically a result of their 
particular age groups. 
B. Moving to a New Home 
In role-playing this situation one of the third grade youngsters did 
not assume the role as: it was · related to the group. During the evaluation 
period the class unanimously noted the error. However, when replaying the 
same situation with a different group of youngsters, the roles were played 
according to the suggested plan. 
On the w.hole, the eight year old youngsters did not respond with as 
much insight in regard to moving away, as did the fifth grade children. 
Perhaps one of the underlying reasons for this reaction can be found in 
Gesell's statement that the eight year old is "liberal in his zeal to 
explore the unfamiliar. n4 
None of the third grade youngsters had ever experienced moving from 
one place to another, yet many children volunteered to take part in this 
experience. In the fifth grade, however, at least five youngsters had 
recently moved and changed schools. One of the participating girls in 
this class brought out the "perceptiveness of interpersonal relationship" 
that characterizes a ten ye~r old. 5 In the fifth grade group almost all 
4 . Gesell, Arnold and Frances L. Ilg. The Child from Five to Ten. 
New York: Rapper Brothers, 1946, p. 166. 
5 ~., p. 215. 
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the volunteers for role-playing in this activity were girls. This would 
also go along with Gesell when he says, "more than boys~ girls are 
interested in family life~ and they are most perceptive of differences in 
family living. Girls are more aware of interpersonal relationships than 
boys are." 6 
Similiarities in response were that both groups mentioned the state of 
California~ &he opportunity :for new experiences~ the possibility of more 
new friends and the possible lack of snow in other areas of our nation. 
Both third and fifth graders emphasized that friends are valued early in 
a child's life. 
c. Social Studies Project 
In anal yzing this situation~ both groups of youngs:ters emphasized 
the importance of a child's source of information and the materials 
being used. The youngsters admit that the project in question is excellent, 
but declare that it has been done unfairly. The children question the 
illustrative material in t he project~ knowing thal:;the child in question 
lacks the type of ability clearly sho\1n in the results. The youngsters 
in both cla.sses feel that the dishonest child has: been over-dependent on 
his mother and that it would have been much better if he had spent the 
hours working on the project alone~ using only his own ability. 
The third grade youngster seemed to be more argumentative over this 
situation than any other and voiced his opinion in a louder fashion than 
6 . Ibid., P• 216. 
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the fifth grader. The eight year old was mainly concerned with getting 
even and sought intervention from those in authority. "He (the eight year 
. 7 
old) seems to get a psychologic lift from his dramatic exaggeration." 
(See Situation A--Grade 3) 
The third grade children •~re not concerned with the marks on the 
projects. Their only interest seemed to be in making an enemy of the 
child who tried to display his mother's work." ••• children of this age 
• seem to enjoy having an enemy. ll8 
• • 
The fifth grade children were definitely concerned about the marks on 
all the projects and the unfairness of the project in question~ not only to 
the child~ but to the entire class and decided that the incident should be 
reported to the teacher. 
At age ten "children have graduated from the stage of growth wherein 
they were primarily interested in themselves to one in which they become 
part of the gang and accept the ethics: of the group." 9 
By having the youngsters partake in this situation~ the investigators 
hoped that grovvbh in moral judgment would be provided through the moral 
decisions the youngsters made. One of the chief · problems relating to 
learning in children is how to discover the most effective motivating 
conditions and the most adequate proeedures for the situations which will 
help children develop good judgment. 
7 Ibid.~ p. 167. 
8 Jenkins, Gladys, Helen Sha.cter and William Bauer. These are Your 
Children. Chicago~ Illinois: Scott, Foresman and Company, 1949, p. 82. 
9 Blair, Arthur W. and Burton, William H. Growth and De'Wi.opment of 
the Adolescent. New York: Appleton-Gentury-Crof'ts, Inc., 1951, p. 86. 
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D. Weekly Television Programs 
Eight and ten year olds enjoy a variety cf television programs. The 
third grade youngsters in this study selected those programs they most 
enjoyed., mainly in the area of comedy although they also showed special 
interest in animal stories. The fifth grade youngsters were out to get all 
they could for their time and thus thought along the idea of which five 
programs wo1,1ld JA sf; the longest. The ten year olds were also concerned 
with selecting programs that would not interfere with homework. 
Both age groups vrere conscious of the fact that television., in the 
eyes of the adults, was interfering with school marks. The youngsters 
also knew that the selection of five programs was difficult as certain 
shows might also interfere with other family plans. However, after the 
decision had been made, the children felt they should be allowed to 
watch the programs, regardless of other family activities. 
"The annoying habits, the resentments., the antagonisms, and the 
frequent regression to infantile physical habits are a result of the 
child's effort to break up the eatablished pattern of his relations with 
adults, particularly parents. This is the child's first sustained effort 
to gain independence, not in his actions alone, but in his thinking.nlO 
According to Gesell, the fifth grader is able to carefully budget 
his time and his energy. 11The fifth graders involved in this study gave 
10 ~ • ., p. 76. 
11 Gesell., Arnold and Ilg, Frances _L. The Child from Five to Ten. 
New York: Harper Brothers, 1946, p. 213. 
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considerable thought to the budgeting 'o£ their time in the choice of 
programs. 
T~achers and adults should provide practice £or the youngsters in 
making specific choices at an early stage of development. The investigators 
felt that this situation would perhaps lend itsel£ to a Vltl rthwhile 
activity as well as explore an area vital to most children today. 
It is quite obvious that at both age levels, the children were keenly 
aware of the pressures that their parents exerted upon them; yet according 
to Blair and Burton, the adults may not even be aware that there is any 
pressure.l2 
E. New Boy on the Team 
The youngsters at both age levels \vho opposed having a new boy on 
their team, felt that once a satis£actory organization had been established, 
it should not be changed. However, the children who wanted to have the 
new boy on their team stressed the point that everyone deserves a chance 
and ~hat undoubtedlywith encouragement one can develop abilities that 
could benefit an entire group. 
The ten .. ~year old revealed the physical characteristics of the 
individual and emphasized his appearance. "The ten year old is evidently 
aware of individuality in others as well as in himself."l3 
"Some maladjustments appeo.r to be related to the child's efforts or 
12 Blair, Arthur W. and Burton, William H. Growth and Development o£ 
the Adolescent. New York: Appleton-century-Crofts, Inc., 1951, p. 120. 
13 Gesell, Arnold and Frances L. Ilg. The Child from Five to Ten. 
New York: Harper Brothers, 1946, p. 214. 
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failures to be accepted by the gang. Very ' often these failures are due 
to variations in size or physical skill."l4 
The COIIDll.ents brought out about the coach at the fifth grade leffel 
point o.ut the fact that these yo1.m.gsters resist adult supervision and 
that team spirit and cooperation do not mean as much until later adolescent 
years. "Children at this age think as: logically about matters of' 
physical causation as do adolescents. nl5 
One comment by a ten year old stated that if a good player could not 
defend his o1.m. organization, that player should not be on the team. This 
ten year old also continually made adverse comments regarding the new boy's 
name • . "These children apparently become less affectionate and less 
sympathetic in their relations with others as a part of' their concer..n for 
rea.lism·::.and objectivity.nl6 
One of the ten year olds was willing to give the boy his position on 
the team if the new boy proved worthy of that status, while one of the 
eight year old youngsters, playing the same role, was willing to give up 
his position on the team regardless of how well the new boy could play. 
Interestingly enough the eight year old making this suggestion has, tmtil 
recently, been an isolate in the classroom. In the evaluation period that 
followed the role-playing, the class noted and appreciated the generous 
thought expressed by this youngster. 
Comments from both age groups indicate what psychologists have to 
14 Blair, Arthur w. and Burton, William H. Growth and Development of 
the Adolescent. New York:, Appleton-century-Crofts, Inc., 1951, p. 72. 
15 Ibid." p. 188. 16 Ibid., P• 187. 
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. say about team sports from ages ~ight to eleven. Team sports are not 
highay successful within the group until to-ward the end of the pre-adoles-
c:en.t period. 
In summarizing the basic differences in response. the ten year old 
was chiefly concerned with the physical appearance and ability of the new 
player • while the eight year old mainly questioned what abilities this 
boy possessed. The eight year old had a more sympathetic view towards 
the situation than t...'!).e ten year old. "The eight year old is beginning to 
understand other people better and to develop sympathy and accepta.nce of 
others and their needs and rights.l7 
F. Children's Value of Money 
The ideas expressed by both the third and fifth graders in regard to 
giving money to an orphanage \Vera concerned with children at an orphanage 
beiog less fortunate. that such children lack clothing, have no parents 
and fewer possessions. Both age groups seemed to feel that the orphanage 
youngsters would not receive many toys at Christmas and if these youngsters 
w:ere to receive gifts, they should be things that could be used and enjoyed. 
The children at both age levels, not wishing to share their money with 
orphans, expJa ined that people have the right to do as they wish with 
their money in a free wurld. Both groups had youngsters who realized the 
needs in their own .families as 'V'rell as in the orphanage. 
17 Jenkins, Gladys, Shacter,~_len and Bauer, William. These are Your 
Children. Chicago, Illinois: Soott, Foresman and Company, 1949, p. 87. 
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The concept of money in comparison to what it can buy or how i-1:; can 
be used was better expressed by the ten year olds. The eight year old 11 is 
beginning to learn the value of money and how it may be used. 
• • Oi'ten 
he is quite unrealistic and starts off saving for tmobtainable items.ul8 
The ten year old realized that his Christmas money could not possibly 
purchase a man's coat, as was suggested by one of the third graders. 
The ten year olds seemed to have much more detailed informa·tion 
concerning life in an orphanage • and they were also concerned aboub 
spending money wisely and working for the benefit of others, as well as 
themselves. The ten year olds clearly stated in their responses how 
fortunate a child is not to have lived in an orphanage. More readily 
understood in the minds of the ten year old children were the terms 
selfishness and conceit. Thes:e youngsters were able to relate certain 
health habits in regards to what should be bought with their money, no 
doubt as a result of the wider reading and varied situations that these 
yotmgsters have experienced. 
"At about ten years of age most children are becoming more aware and 
concerned about other persons 1 ideas and beliefs." 19 
18 ~., P• 86. 
19 Blair, Arthur w. and Burton_, William H. Grm"'i:ih and Development of 
The Adolescent. New York: Appleton-century-Crofts, Inc., 1951, p. 188. 
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CEAPTER VI 
EVALUATION" OF RO IE-PIAYING 
A. Grade Three 
Role-playing seems especially suited to the eight year old child. For 
one reason~ interest in dramatization is high at this age. It is important~ 
however~ that any dramatizations be kept simple and within the range o:f 
the children's ability; a production that becomes too complicated will 
discourage the eight year old and destroy his newly developed sel:f-
confidence. It is far more important for each child to participate :freely 
than to produce a finished performance. Role-playing with its emphasis 
on spontaneity and evaluation provides the perfect tool for use in third 
grade. 
According to Arnold Gesell and Frances Ilg one o:f the qualities o:f 
the eight year old child is his 11evaluativeness. 111 This term describes 
the eight year Old IS "tendency to appraise What happens to him and VJhat he 
causes to happen. He is ~preading out into the culture~ testing and apply-
ing the basic :feelings of meaning which were built up the previous year. 11 2 
The third grade children involved in this study enjoyed the discussions 
which :followed each role-playing situation quite as much as the dramatic 
1 Gesell~ Arnold and Ilg ~ Frances. The Child from Five to Ten. New 
York: Harper Brothers, 1946. 
2 Ibid., p. 160. 
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act ion itself'. There -l'l6re many children ready to c om.."llent on both good and 
bad points evident in each situation. When the tapes were played back 
everyone listened carefully; sometLtnes a child req;uested that part of' a 
taped situation be played back again so that he could be sure of' the 
comment he wished to make. Several times a role was re-played incorporating 
new ideas gleaned from the class discus.sion. vlb.enever a child momentarily 
stepped out of' a role~ other children would suggest various ways of'main-
taining that role. 
Children in third grade understand about 11 days and months and yg ars ••• 
and try to relate to a pas,t and a f'uture.n3 The children taking part in 
this study greatly enjoyed hav~ng a chance to project themselves backward 
or f'or.vard in time~ imagining themselves in various historical situations. 
A:n.y mistakes in concepts of' time# were usually corrected by class members. 
"Eight is not a Here-and-Now-age. He is seeking deeper or:ientation:•.in 
Time and Space and piercing beneath surfaces... He is even interested in 
Pilgrim Fathers~ in primitive man and Eskimos... He is by nature so 
cosmopolitan that this is a favorable time for strengthening sensible 
attitudes; against racial prejud.ices."4 
The children in this study several tiTIWs observed that all people are 
really very much alike in spite of' dif'.ferences in color, customs or 
religion. In one of' the situations where prejudice could have been 
3 Jenkins# Gladys G.~ Shacter, Helen and Bauer, William. These are 
Your Children. Ch~cago, Illinois: Scott~ Foresman and Company~ 1949, p. 86. 
4 Gesell# Arnold and Ilg, Frances. The Child from Five to Ten. New 
York: Harper Brothers, 1946~ p. 165. 
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involved, there was never a single conunent by any child that indicated any 
tJ~e of prejudice. 
Role-playing strengthened the powers of observation and perception of 
the children. The Social Studies text in use briefly mentions the Pony 
Express and the i~ventor of the telegraph. Questions concerning these 
areas led to special reports dona by children who had never volunteered 
for extra work previous to this study. 
In role-playing avery child who wished to participate was encouraged 
to do so. No specific intelligence quotient, no particular home background 
or scholastic achievement influenced the formation of a group for a role-
p:ta.ying situation. The shy children and those who found reading difficult 
had an equal chance to perform creditable before their peers. Many times 
the teacher was amazed at the unsuspected depth of thought dispJa yed by 
sue~ children. 
Role-playing provided an tmusual .method of varying the everyday 
classroom :Boutine and was enjoyed by all the children. There were many 
requests to have at least one situation taped every day. 
With the emphasis that vre find in today's educational literature upon 
creativity, it seems to the authors, that role-playing is a valuable tool 
to be used in any grade to stimulate creative thought and deeper tmder-
standing of Social Studies content and social situations in this ever-
widening w:orld of ours. 
B. Grade Five 
A key to being a good teacher is growth in knowledge about the 
youngsters being taught. Another is learning to help children help 
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themselves and providing an enthus.iastic atmosphere in which each child 
realizes some success each day. There are many various activities that 
can be used to strengthen the program in the elementary classroom. Role-
playing is one medium that can be used effectively and to great advantage. 
In this study role-playing strengthened the elaborative thinking in 
the fi.fth grade. The youngsters have asked many pertinent questions 
.about their reading and have sought more information than the SoC.d.dl 
Studies text provided. For example, the text did not relate why Peter 
Stuyvesant had a wooden leg, or the name of the English king during the 
Revolutionary period, or the name of the man who read the Declaration of 
Independence to the Continental Congress. The children's reactions showed 
they would like to include these situations in their role-playing, but 
more detailed information would be needed before the children could assume 
such roles. 
Due ·t;o the role-playing activities ., far more was done in research 
projects than usual, with the initiative and ideas evolving from the 
students themselves. They seamed able to relate ideas in history and 
geography and retain the information better than other fifth grade classes 
with which the investigator 1vas familiar, although no empirical evidence 
vro.s obtained. 
School seemed to take on more meaning for these children. Being 
different characters in several situations helped the students realize 
certain errors in their historical knowledge of the pas·b and at the same 
time helped them gain information and extend grovrth of concepts with 
which they vrere already familiar. The evaluation periods and role-playing 
situations proved to be valuable ways of developL>g effective group work 
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and class discussions. 
The potential of the youngsters cannot be realized by the teacher 
unless there are many experiments with varied ideas and techniques. It 
is true that role-playing may not serve as the best activity for every 
child~ but it will enable the teacher to learn much abou·b each individual 
in the group and at the same time help explain why children respond as 
they do in their individual roles ~ the classroom. 
Perhaps this study may be used to encourage other&ementary teachers 
to use role-plaJ~ng at various times during the year. In the fifth grade }.. 
class in this study~ only tv;o students out of twenty-eight chose Social 
Studies as their favorite subject before the use of role-playing. Since 
the role-playing activities~ twenty-one children selected Social Studies 
as a favorite subject. 
The children are carrying the concepts from the oral participation 
. involved in role-playing to excellent results in creative writing of 
stories~ plays and poems. The basic reason for these changed results is 
due# apparently, to the fact that the children have been successful and 
have taken a new interest in continuing such progress • . 
Youngsters learning to share their ideas and at the same time 
learning about others' fee lings~ are gaining knowledge and understandings 
that can be of signti':ican.:l:l ::;valua in their lives. Role-playing has 
contributed much in helping the children relate and apply information that 
they have been studying in the social studies and science areas. In 
fact, role-playing accomplished far more t~~n was expected at the 
beginning of this study. 
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The school is for the child~ thus the children should play significant 
roles in the schools. This study may encourage ~hers to realize that 
they too can open doors for their children that have never been opened 
before. 
c. Summary 
Most of the situations chosen for this study have been organized 
aroung the problems and processes which are within the immediate experience 
of the child. 11 Sehool experiences should be selected so as to give these 
children an understanding of social realities. n5 
Role-playing provided an unusual, capti~ating approach to creativity, 
a .pleasant variation to classroom routine, that m;s enjoyed equally by 
eight and ten year old children. By using the situation involving 
communication in the days of the cave man, both third and fifth graders 
became aware that early man had many problems. Historical characters took 
on a new dimension and names in print suddenly became living personalities 
with thoughts and feelings. 
The use of role-playing in both grades provided .the teachers a 11bird 's 
eye vieVI11 of some of the attitudes and innermost thoughts of the children 
involved. The child who had previously been an isolate, held no grudge 
against society and was clearly ready to participate more freely in class 
activities. In the situation of Moving to a New Home, the ten year old 
children revealed genuine concern of the problems facing their peers. Such 
5 Blair, Arthur W. and Burton~ William H. Growth and Development of 
the Adolescent. New York: Appleton-century-Crofts, Inc., 1951, p. 204. 
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concern among these class members had not heretofore been noted by the 
teacher. 
By having the children choose five TV program.a~ they were forced into 
some understanding of the underlying reasons parents have for making 
certain decisions. The youngsters began to envision various problems of 
the adult world unconsidered before role-playing. Having to evolve a 
decision as to how an individual should best spend his money, helped 
these youngsters understand the need for using money wisely now and in 
adult life. Decisions of youngsters involve various feelings and attitudes 
and depend largely upon the environment and training of the children. 
Role-playing can aid teachers in showing children how to make wise decisions 
and can also help teachers recognize the individual capabilities of the 
young stars. 
Teachers sometimes find it difficult to provide Yarious learning 
situations involving moral judgement. As re;vealed ini:the responses of 
the Social Studies Project~ role-p~aying can be used effectively in 
helping children interpret a moral situation and achieve growth in social 
living in the world today. 
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